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SECTION 1
Introduction
a) Disability Discrimination Act
The SEN and Disability Act 2001 extended the Disability Discrimination Act 1995
(DDA) to cover education. Since September 2002, the Governing Body has had three
key duties towards disabled pupils, under Part 4 of the DDA:
 not to treat disabled pupils less favourably for a reason related to their disability;
 to make reasonable adjustments for disabled pupils, so that they are not at a
substantial disadvantage;
 to plan to increase access to education for disabled pupils.
This plan sets out the proposals of the Governing Body of the school to increase
access to education for disabled pupils in the three areas required by the planning
duties in the DDA:
 Increasing the extent to which disabled pupils can participate in the school
curriculum
 Improving the environment of the school to increase the extent to which disabled
pupils can take advantage of education and associated services;
 Improving the delivery to disabled pupils of information which is provided in
writing for pupils who are not disabled.
It is a requirement that the school’s accessibility plan is resourced, implemented,
reviewed and revised as necessary and reported on annually. Attached is a set of
action plans showing how the school will address the priorities identified in the plan.
The plan must be renewed every three years. The current time frame is 2015-2018.

b) Disability Equality Duty
The Disability Discrimination Act 1995 has been amended by the Disability
Discrimination Act 2005 so that it now places a duty on all public authorities,
including schools, when carrying out their functions, to have due regard to the need
to:







promote equality of opportunity between disabled persons and other persons
eliminate discrimination that is unlawful under the Act
eliminate harassment of disabled persons that is related to their disabilities
promote positive attitudes towards disabled persons
encourage participation by disabled persons in public life
take steps to take account of disabled persons’ disabilities, even where that
involves treating disabled persons more favourably than other persons.

The duty does not create new individual rights for disabled people. The duty provides
a framework for schools to carry out their functions more effectively and to tackle

discrimination and its causes in a proactive way. The duty thus reinforces the preexisting duties under the Act. There are both general and specific duties. These
duties are described in more detail in the next section.
The most important specific requirement is for public authorities, including schools,
to have a Disability Equality Scheme. This requirement for schools comes into force
in December 2006 (for secondary schools) and December 2007 (for other schools).
This plan covers the requirements of the Scheme.

SECTION 2
Definitions and Duties
a) Disability Discrimination Act
The Disability Discrimination Act 1995 (DDA) defines a disabled person as someone
who has:
‘a physical or mental impairment which has a substantial and long-term adverse effect
on his or her ability to carry out normal day-to-day activities’.
The definition can include a wide range of impairments, including hidden
impairments such as dyslexia, autism, speech and language impairments, Attention
Deficit Hyperactivity Disorder (ADHD). Impairment does not of itself mean that a
pupil is disabled. It is the effect on the pupil’s ability to carry out normal day-to-day
activities that has to be considered.
The test of whether impairment affects normal day-to-day activity is whether it affects
one or more of the following:
 Mobility
 Manual dexterity
 Physical co-ordination
 Continence
 Ability to lift, carry or otherwise move everyday objects
 Speech, hearing or eyesight
 Memory or ability to concentrate, learn or understand
 Perception of risk of physical danger
A child’s ability to memorise, concentrate, learn, speak, move is central to their
education. An impairment that has a long-term and substantial effect on a child’s
ability to do these things may therefore amount to a disability.
Long-term and substantial
The expression ‘long-term’ and ‘substantial’ are somewhat misleading. ‘Long-term’
is defined in the DDA as 12 months or more. Clearly this rules out conditions such as
a broken limb which is likely to mend within that time. ‘Substantial’ mean ‘more
than minor or trivial’ but it may helpfully be thought of as meaning ’having some
substance’. The combined effect of these two terms is to include more people in the
definition of disability than is commonly anticipated.
The definition in the Disability Discrimination Act (DDA) is broad. It includes more
pupils than many people think. There is a significant overlap with pupils with special
educational needs, though the definition of special educational needs does not cover
all disabled children, for example: pupils with medical conditions, disfigurements and
other impairments may count as disabled but may not have special educational needs.
The existence of an impairment or condition does not depend on an official diagnosis.
If the impairment is long-term and has a substantial adverse effect, it falls within the
terms of the Act whether there has been an official diagnosis or not.

The Duties in Part 4
It is unlawful for schools to discriminate against disabled pupils. A school
discriminates if:
 It treats a disabled pupil or prospective pupil less favourably than another for a
reason related to their disability and without justification.
 It fails, without justification, to take reasonable steps to avoid placing disabled
pupils at a substantial disadvantage. This duty is often known as the
‘reasonable adjustments’ duty.
The reasonable adjustments’ duty requires schools to think ahead, anticipate the
barriers that disabled pupils may face and remove or minimise them before a disabled
pupil is placed at a substantial disadvantage. Reasonable adjustments may need to be
made in admissions, exclusions and ‘education and associated services,’ a term that
covers every aspect of the life of the school. A Code of Practice, published by the
Disability Rights Commission (DRC) provides guidance.
In general it is the governing body of the school that is the ‘responsible body’ for the
DDA duties and needs to ensure that everyone in the school, staff or volunteer, is
aware of the duties owed to disabled pupils. To avoid discrimination against any
disabled pupil, all staff need to implement the duties in relation to their area of
responsibility.
If parents think that their child has been discriminated against, they have a right to
address by making a claim of disability discrimination to the SEN and Disability
Tribunal. If the Tribunal finds that a school has discriminated unlawfully against a
disabled pupil it can order any remedy that it sees fit, except financial compensation.

b) Disability Equality Duty
The changes to the DDA 1995 brought about by the DDA 2005 have brought about a
change in focus from a reactive to a proactive attitude to disability. The Disability
Equality Duty includes both general and specific duties. The DRC again provides
Codes of Practice for public authorities and schools must have ‘due regards’ to the
Codes.
Due Regard
“Due regard” comprises two linked element: proportionally and relevance. In all their
decisions and functions schools should give due weight to the need to promote
disability equality in proportion to its relevance. This requires more than simply
giving consideration to disability equality
Disability equality will be more relevant to some functions than others. Schools will
need to take care when assessing relevance, as many areas of their functioning are
likely to be of relevance to disabled people.
Proportionality requires greater consideration to be given to disability equality in
relation to functions or policies that have the most effect on disabled people. Where
changing a function or proposed policy would lead to significant benefits to disabled
people, the need for such a change will carry added weight when balanced against
other considerations.

It will not always be possible for authorities to adopt the course of action which will
best promote disability equality but schools must ensure that they have due regard to
the requirement to promote disability equality alongside other competing
requirements.
The General Duty
The general duty requires schools to consider the six issues listed in the Introduction
in all actions which they take. The key task is to consider the promotion of disability
equality and making sure it is, over time, mainstreamed into all school functions.
This includes activities inside and out of the classroom as well as all other aspects of
school life e.g. extended schools, school lettings, employment etc.
The general duty requires schools not only to have due regard to disability equality
when making decisions about the future. They will also need to take action to tackle
the consequences of decisions in the past which failed to give due regard to disability
equality. This is best approached by working towards closing the gaps in outcomes.
The Specific Duty
The specific duty regulations require authorities, including schools, to produce and
publish a Disability Equality Scheme, to implement certain aspects of the Scheme and
to report on it.








a school should publish a Disability Equality Scheme demonstrating how it
intends to fulfil its general and specific duties
a school should involve disabled people in the development of the Scheme
the scheme should include a statement of:
o the way in which disabled people have been involved in the
development of the Scheme
o the authority’s methods for impact assessment
o steps which the authority will take towards fulfilling its general duty
(the “action plan”)
o the authority’s arrangements for gathering information in relation to
employment, and, where appropriate, its delivery of education and its
functions
o the authority’s arrangements for putting the information gathered to
use, in particular in reviewing the effectiveness of its action plan and in
preparing subsequent Disability Equality Schemes
a school must, within three years of the Scheme being published, take the
steps set out in its action plan (unless it is unreasonable or impracticable for it
to do so) and put into effect the arrangements for gathering and making use of
information
a school must publish a report containing a summary of the steps taken under
the action plan, the results of its information gathering and the use to which it
has put the information

SECTION 3
Vision and Values
The vision and values of Rainhill High School are based on an inclusive ethos. They
will be clearly articulated, shared, understood and acted upon effectively by all.
Rainhill High School will actively identify barriers as early as possible and explore
solutions using a practical, problem solving approach. We will have strong,
collaborative relationships with pupils and parents and be able to make reasonable
adjustments through strong consultative mechanisms with students and their peers.
Rainhill High School has high ambitions for its disabled pupils and expects them to
participate and achieve in every aspect of school life.
The school:
- sets suitable learning challenges
- responds to pupils’ diverse needs
- overcomes potential barriers to learning and assessment for individuals and groups
of pupils.
Rainhill High School aims to identify and minimise barriers to learning for disabled
pupils in every area of school life
Rainhill High School makes all children feel welcome irrespective of race, colour,
creed or any impairment.

SECTION 4
Accessibility at Rainhill High School Media Arts College
Rainhill High School Governors, Stephenson MAT Trustees and Rainhill High
School staff will have regard to the “Code of Practice for School” issued by the
Disability Rights Commission (DRC) concerning the DDA. The school will also
follow the guidance issued by the DfES in 2006 entitled “Implementing the Disability
Discrimination Act in schools and early year’s settings”.
Rainhill High School will ensure that all staff and governors are aware of the
implications of the DDA and, through training and development opportunities, embed
the good practice across all aspects of school life.
At Rainhill High School we try to ensure that every child has the best opportunity to
achieve. We make ‘reasonable adjustments’ to our practices and policies to meet the
requirements of the DDA. We recognise that there is always room to improve and the
Action Plan shows our wish to continue to develop our practice.
On ‘access to the curriculum, we have incorporated inclusive developments through
national strategies, through local initiatives and through in-school developments.
Lesson observations include aspects of inclusion in teaching and learning.
Scheme of Work revisions include measures to ensure that all pupils including those
with disabilities can access the curriculum. This is a rolling programme of
improvements which is leading to holistic embedding of the principles.
We have a desire to improve the environment in a way which promotes inclusion for
all pupils and will continue to do so subject to resources being available.
We will use our information systems to monitor our progress as a school and the
progress of disabled children within the school to ensure that we are helping all
children achieve.

SECTION 5
Involvement


Children with disabilities will be welcomed to our school through comprehensive
transition plans with SENCO and a personalised care/education plan for inclusion
written by the SENCO and Head of Health & Safety (as appropriate).



We expect all our students to play a full and active part in school life, to follow
school policies, respect each other and all members of staff and other adults.



Children with disabilities will be welcomed as representatives for the School i.e.
School Council, Prefects, Team Captains etc.

SECTION 6
Management, Co-ordination and Implementation





Rainhill High School will ensure all children parents and members of staff
who are disabled are known.
The outcome gaps for disabled children as a group are targeted.
Disabled children are encouraged to take up opportunities such as extracurricular activities etc.
Others pertinent to your school.

Assessments of impacts, future and any impact of past policies/decisions
How will we inform parents and others of the progress in this work?








The designated member of staff with overall responsibility for the oversight
and monitoring of management, co-ordination and implementation of students
will be the SENCO or Head of Health and Safety, depending upon the nature
of the disability.
Disabled children will be identified and a plan will be devised with the
involvement of the individual parent and multi agency support.
If there are a number of disabled children then it may be of benefit to meet as
a group.
Disabled children will not be discriminated from group outings and every
effort will be made to give them the same as if not greater opportunities than
others.
Rainhill High School will endeavour to include parents and others with the
progress of their child through regular meetings for their special education
need.
Staff disability will be overseen by the Headteacher and Head of Health and
Safety.

SECTION 7
Ensuring the exam centre is accessible
Exam centres are required to be accessible to both internal and external students in
order to comply with the DDA
The building
 Ensure that the entrances to the centre and corridors approaching the exam
rooms are well lit.
 Lighting should be checked for suitability both during the day and in the
evenings.
 Lighting should be evenly distributed, ensuring that it does not cause glare and
shadows. This is particularly important for people with a visual impairment or
with perceptual difficulties.
 Ensure that there is no lighting which may trigger seizures for those students
with epilepsy.
 Use tactile surfaces to highlight any steps, stairways or changes in levels.
 Make sure that any obstacles are removed from corridors and that there is safe
access and exit routes through corridors in order to meet the health and safety
duty to staff and students, and in particular people with mobility impairments,
including wheelchair users.
 If at all possible, exam rooms will be arranged on the ground floor of
buildings, and at the very least ensure that they are located near emergency
exits.
 Where a private room has been arranged for an exam, the environment will be
checked for suitability for the student. For example, is there enough room for a
wheelchair and its supports? Is the decoration likely to result in discomfort or
hyper nervous stimulation if the student has autism?
 Ensure that those who need to take medication during the course of the exam
can do sin privacy and as speedily as possible.
 Try to arrange exam rooms which are close to an accessible toilet. Be aware
that many students may need adult changing facilities in the accessible toilet
 Lighting in toilets should be adjustable as this is essential for students who are
deaf blind.
 Mirrors should be used sparingly in an accessible toilet as they can add to the
confusion of students with perceptual difficulties.
 A facility to open the door in an accessible toilet from the outside in an
emergency will be checked.
 Centres should ensure that all staff and students, including disabled students
and staff, are aware of the emergency evacuation procedures to ensure that
disabled students can be safely evacuated from the building whatever their
impairment.

Seating
 If it is know that a student may become unwell during the exam because of the
nature of their disability, the School will ensure that he/she is seated close to
the exits to make them feel more comfortable and to limit disruption for
others.
 Make sure that there is sufficient space between desks and chairs to enable a
student (or invigilator) who uses a wheelchair to enter and leave the area
without difficulty.
 The School will ensure that there are chairs available outside exam rooms to
enable those with mobility issues or those who may simply be experiencing
particular stress to sit and rest before they enter the exam.
 Ensure that seating is appropriate and comfortable for those who may have a
disability that affects seating and posture.

Signage
 The School will ensure that all the signs for the exam and those provided by
JCQ are suitably sized and adapted to meet the needs of disabled students.
 Sign content should be simple, short and easily understood.
 Text and lettering should be in a clear, uncomplicated and reasonably sized
(12pt). Sans serif fonts such as Arial are recommended.
 The style, wording and design of signs should be consistent throughout the
exam centre. This will help students to easily recognise signs as they move
around the building.
 Signage should combine raised text, pictorial symbols, arrows and Braille.
 Braille signs should have a small tactile arrow on the left side.
 The colour of signs should contrast with the colour of the walls.
 Signage should be placed at consistent heights.
 The School will ensure that signs that identify exam rooms are situated on the
wall in case the door is open when a student needs to see the sign.
 Floor plans should be placed at main entrances and at designated areas within
buildings, such as outside lifts and close to stairways. These should have
easily distinguishable symbols to locate areas and should include instructions
for visually impaired students to enable them to locate lifts, staircases,
accessible toilets and exam rooms.

Emergency evacuation
 Evacuation procedures must be regarded to ensure that all staff, including
invigilators, know what procedures are in place for disabled staff or
students, in particular for those who may need assistance to leave a
building.
 Procedures should be in place so that staff and invigilators know who is
responsible for responding to emergency calls.
 The School will ensure that when evacuation and emergency procedures
are being explained to students, attention is given to appropriate
explanation for disabled staff and students whose arrangements may be
different.
 Fire alarms that have both aural and visual alerts should be installed.
Arrangements must be made for a flashing visual alarm and/or a handheld
vibrating alarm. Visit the Deaf Alerter websites at www.deafalerter.com/website.htm.
 Pictorial symbols should be included on all fire evacuation signs. This
will help people with learning difficulties, people with dementia, and
people who have difficulty reading English.
 All fire exit signs should indicate which exits are suitable for wheelchair
users.
 Ensure that all ground floor exits are level and are accessible to wheelchair
users.
 The School will ensure that staff are aware of where any ‘evacuation’
chairs are and that the chairs are located at identifiable points. All staff
should be trained in using them.

Resources
 Where computers are being used for an exam, for example in ICT tests, ensure
that hardware and software have been properly adapted and tested for those
who may use them, such as people with a visual or aural impairment.
 Ensure that there are backups and alternatives in case support equipment
ceases to function.

Improving the student experience
In addition to the above practical steps, which ensure that the centre is appropriate for
disabled students, there are a whole range of adjustments which can be made to
ensure that there is a level playing field for disabled students. Exams office staff will
be very familiar with making adjustments to existing exam arrangements. These are
not ‘concessions’ for the individual students but adjustments designed to
reduce/remove unfair disadvantage.
These adjustments include:













Modified test papers, for example enlarged print or Braille
Up to 25 per cent extra time (or considerably more depending on the nature of
a student’s disability)
When a reader or scribe is provided, the School must be sensitive to the fact
that many people, for example those with autism, will find it hard to relate to
someone who is a stranger. Take steps to introduce these support workers to
students before the exam.
Supervised rest breaks. Students with hyperactivity or obsessive compulsive
disorders may need opportunities to take a break and rest during an exam.
This may also be the case for students who experience fatigue because of their
impairment or long-term, conditions such as cancer. Try to ensure that these
rest areas are suitably comfortable while still remaining secure for the
purposes of the exam process.
Different coloured scripts
Use of a bilingual dictionary
A prompter. In some cases, where a student may have difficulty with time for
example a student with autism, a prompter will be able to assist the student to
move on and not become fixated with a particular question at the expense of
the whole paper. It is important that prompters are aware of disability
etiquette, particularly if they may need to touch a desk to prompt.
Use of a computer or other technology
Use of an individual room

After the exam has been completed, and in particular at the point of publishing and
communicating results, exams office staff need to make arrangements for students to
receive their results in an area/room which is accessible. Students should be able to
access their results quickly and privately, with appropriate attention given to postresult support.
In cases where there needs to be overnight supervision, be sensitive to issues of
support and dietary requirements.
Be sensitive when accompanying a disabled student to an accessible toilet and be
aware of the possibility that a support staff member may need to assist them.

The role of the invigilator
Safety
 Make sure that invigilators are aware of policies and procedures including
those relating to emergency evacuation, and medication, especially as they
relate to disabled students.
 Ensure that invigilators are aware of the communication needs of individual
disabled students with sensory or learning impairments.
 Where necessary, conduct a risk assessment which involves invigilators so
that they are fully aware of health and safety issues.
Recruitment
 Be aware of the skills and contribution that someone with a disability can
bring to the invigilation process.
 When advertising, consider a variety of methods and media, to ensure your
advert is accessible to everyone. To discover how best to approach this, talk
to your Special Educational Needs Coordinator (SENCO) or local disability
groups.
 Advertise in formats that are accessible, both in language and in style.
 When interviews for invigilators are held, locations which are accessible to
people with a range of disabilities must be used. For example, choose venues
that are accessible to people with mobility difficulties, where there is good
signage, easy access to toilet facilities, good lighting and equipment such as
induction loops.
 The School must ensure that there is an appropriate disclosure policy for any
students for the role of invigilator.
 Be prepared to give prompt and considered feedback in an accessible manner
to unsuccessful applicants.

Training and support
 Be sensitive to the issues around accessibility.
 Ensure that invigilators are made aware of the requirements of the DDA and
are trained in disability issues. In particular, there should be a stress upon
communication support training. This will not only assist the invigilator but
improve the student experience.
 Ensure that there are policies in place to enable invigilators who develop
impairments whilst in the role to be able, with reasonable adjustments to
continue with the role. This could include, where necessary, making
appropriate alterations to the role of the invigilator.

Communicating with students










Shake a person’s hand if it is offered, but be aware that some people may not
wish to.
Do not lean on a person’s wheelchair
Do offer assistance, wait until it is accepted and provide the help in the way
the student asks you to – and don’t be offended by a refusal.
Do not make assumptions – remember that anybody may have a hidden
impairment such as diabetes or ME.
Treat each student as an individual – two individuals with the same
impairment may have different needs.
Talk to the person – and not to their assistant.
Do not ask personal or medical questions.
Do not worry about making mistakes – just ask.
Try to talk to a wheelchair user at the wheelchair user’s eye level, for example,
by sitting down to talk to them.

Meeting people with a speech impairment
Be patient with people with a speech impairment – do not correct them and do not
finish their sentences. If you do not understand, do not pretend you do. Ask them to
repeat if necessary, and tell them what you have understood so far.

Language
Using appropriate language is polite and promotes equality. Using inappropriate
language can cause offence.
Some useful guidelines:







Do not use ‘the disabled’ or ‘the blind’ – this defines people by their
impairment and implies that members of these groups are all the same; do use
disabled people or visually impaired people.
Medical terms (spastic, quadriplegic for example) do not reflect people’s
abilities and may reflect negative attitudes. If a person’s condition needs to be
referred to, then they are a person with dyslexia etc.
Use the term non-disabled rather than able bodied.
Mental health problems can cover a wide range of conditions from mild
depression to paranoid schizophrenia. It is best to refer to people with these
illnesses as having a severe mental health problem or being a mental health
service user.
Learning difficulties can cover a range of conditions to include Dyslexia,
Autism, Dyspraxia, Aspergers syndrome etc.

Do not worry about mistakes, but do be aware of the issue – if in doubt, seek advice.

Support workers
Disabled students may be supported by personal assistants or other workers. Here are
a few guidelines on what you need to keep in mind when dealing with support
workers.
Support workers include:
 Personal assistants who provide practical and personal support – for example,
washing, dressing, toileting and driving. The same person may sometimes
provide support in work or study.
 Sign language interpreters, using British Sign Language to convey speech to
sensory impaired students.
 Lip speakers, conveying speech to sensory impaired lip readers using
unvoiced speech
 Academic supporters, not taking or book fetching
 Communication supporters, interpreting unclear speech.
Dos and don’ts
 Do speak directly to the student, rather than addressing their personal
assistant.
 Do look at the student when they are speaking to you, even if they are using an
interpreter or communication support worker.
 Do not expect personal assistants to participate in your conversations with the
student unless acting as a communication aide.
 Do not forget that the work sign language interpreters, and lip speakers do is
very tiring – ensure they have appropriate breaks.

Use of dogs
Dogs are sometimes used to provide assistance to a disabled person. Remember that:



They are working – do not pet working dogs
They may need to take a break.

Useful Resources and Websites
DfES (2006) Implementing the DDA in schools and early years setting
Disability Rights Commission (2002)
Disability Discrimination Act 1995: Part 4: Code of Practice for Schools
Disability Rights Commission (2005)
The Duty to Promote Disability Equality: Statutory Code of Practice (England & Wales)
(often referred to as the Code of Practice on the Disability Equality Duty)
http://www.teachernet.gov.uk/wholeschool/sen/senstrategy/
http://www.drc-gb.org/
http://www.ofsted.gov.uk/publications/
http://www.teachernet.gov.uk/wholeschool/sen/schools/accessibility

Accessibility Plan (Short Term)
Targets

Strategies

To ensure that written
material is available in
alternative formats, and that
all staff are aware of the
services available for
converting written
information into alternative
formats.

Guidance from SEN team. Differentiated
curriculum.
Teacher focus on individual education plans.
Dyslexia friendly presentation.
Multi-modal teaching.
ICT facilities including Dyslexia accessible
software – Write Online recently purchased.

By Whom

SENCO

By When

Ongoing

What
Resources May
Be Needed

N/A

Goals Achieved
Linked in to Children’s
Disability Team and
work can be
differentiated by this
service.

Accessibility Plan (Medium Term)
Targets

Strategies

Consider the whole school grounds
and other provision used by the
school

As above

Consider ASD or dyslexia
friendly classrooms

•Coloured paper •Lighting •Signed areas
•Quiet Rooms
•Print format – font size

Installation of window blinds.

Install robust and fire resistant blinds in
highlighted rooms in order to reduce glare and
reduce temperature by reflecting the sun.

By
Whom

By When

What Resources
May Be Needed

RO

Ongoing

N/A

SENCO
&
LEA

Ongoing

N/A

RO

Ongoing

N/A

Goals Achieved
•3G pitch built according to
DDA specifications and
used by FA for disability
sessions. •Sixth Form
pupils designed their own
garden through the SEN
summer school
Literacy base built in ‘ABlock’
40 blinds to be fitted to
classroom windows that
suffer from glare and which
consequently cause issues
for pupils in the affected
rooms.

Accessibility Plan (Long Term)
Targets
To improve and consider
the physical environment
of the school to increase
access to education and
associated services

Strategies

By Whom

By When

What Resources
May Be Needed

Goals Achieved
• Children’s Disability
visual audit has taken
place, which has
generated a list of
recommendations for
modifications to the
physical environment of
the school.

To improve and consider the
physical environment of the school
to increase access to education and
associated services
Replace the flagged areas with
tarmac or similar flat surface.

RO

Ongoing

N/A

• Roof leaks fixed as part
of on-going structural
works.

